Theories about how parental values, goals, skills, and attitudes are passed from one generation to the next have been debated by philosophers since the seventeenth century. For example, in his Essay Concerning Human Understanding, John Locke (1689) posited that children were born with a "tabula rasa" or a blank slate by which parents and society could easily transmit their values and beliefs to their children. In contrast, Jean Jacques Rousseau (1762) believed that children were born "innately good" and that it is up to parents and society to uphold and further teach the values inherent in children. Similar to the philosophers from centuries ago, educational and developmental psychologists of today are interested in gaining a better understanding of the interactive socialization process by which parents attempt to transmit their values, goals, skills, and attitudes to their children (see Grusec, 1997; Parke and Buriel, 1998) .
The process of socialization refers to the manner by which a child, through education, training, observation, and experience, acquires skills, motives, attitudes, and behaviors that are required for successful adaptation to a family and a culture (Parke and Buriel, 1998; Ladd and Pettit, 2002) . The socialization process is bidirectional in that parents convey socialization messages to their children, but their children vary in their level of acceptance, receptivity, and internalization of these messages (Grusec et al., 2000) .
Within the socialization literature, recent attention has been given to examining linkages between the child's home environment (i.e., family) and the child's school environment (see Ryan and Adams, 1995; Scaringello, 2002) . Within these two developmental contexts, adolescents interact with and are influenced by multiple socialization agents, including their parents, teachers, and peers (Maccoby and Martin, 1983; Parke and Buriel, 1998; Wentzel, 1999) . Adolescence is a particular period of human development in which the interface of the school and home contexts gain critical importance (Paulson, 1994; Steinberg and Silk, 2002) . During this period, adolescents transition from the highly dependent and controlled period of childhood into a period marked by an increasing sense of self-exploration and autonomy (Wentzel and Battle, 2001) . Specifically, adolescents begin to develop their self-concept (Harter, 1983 ) and explore their relationship and connection to family, friends, and the larger society (Simmons et al., 1987) . As a result, adolescence is not only a time of change for adolescents, but it is also a time of change for the family unit (Kreppner, 1992) .
Several theories have organized and examined the research on adolescent family-school linkages (e.g., Bronfenbrenner, 1979; Grusec, 2002; Wentzel, 1999) . In this article, Darling and Steinberg's (1993) contextual model of parenting is used as an overarching framework to examine the relationship among parenting practices, parenting styles, and adolescent school outcomes. The article first reviews the historical and current literature on parenting practices and parenting styles as they relate to adolescent school achievement. The article then examines the consistency of the research findings focusing on the relationship between parenting styles and adolescent school outcomes across families from diverse ethnic and socioeconomic backgrounds. Finally, the article considers whether the contextual
